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¢

. | THE BACKGROUND OF EDUCATORS' TINTEREST |
: “ - IN LEARNING MODULES: WHY MODULES?

’ -

Something has been happening in classrooms, where reading teachers
. s : . . .
. re prepared. Viggg\iecture outlines have replaced notepads. Modules

*_ are purchased ipstead of texts. Lecture halls have been converted into
resource center$: Passing a written final is no longer the key to a

course grade.,,

, Heading,. professors, and in some cases entire departments, have

°

a

s Joined a reform movement (8) cOmpeténcy based or performance ahsed
teacher education (C/PBTE), a pracess which has been proposed as a ’

means for improving educationalupersonnel. Modules (11) have -surfaced

»

as one vehicle around which some C/PBTE programs have been prganized.v
- A// - ) *
This, "movement has gained such momentun during the past few years ]

that it has the potential for reshaping American education,
‘articularly teacher education" (12). )

‘ o What Caused the Change?

Many reasons have been r'e_por'ted for the changésl in progress.

fome explain that Austin's and Morrison's The Torch Lighters (3)
and The First R (2) "roékéd the boat". Others report that some
educators will always go where the funding is. Another quips that
someone opengd’tﬁe dooffand the behaviorists blew 1in. A more fruit-
ful gearch for causative factors comes from exandningk(l) what

C/PBTE has to offer thé reading, profession and (2) what engroaqhing

soclal forces have demanded institutional change. . /

-
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’  What Does. C/PBTE Offer?

The concepts upon which C/PBTE is based seem }easonable. If the
product of a university reading course is to be a teacher who can -

teach children ﬁo read, then the task 1s to analyze the p

1t terms, and

Specific areas.

perform rather thar ‘students who have showy/that they can only generate

correct anawers for exams. . /// . . . B
\Y ,

coclety Changes

“Goclety 1o an evolutionafy amoeba ,- constantly assimiléting daily
~events and émergin; ideolopjéu.' No prébiem exisfs when its tradi-
fional structures hold within themselves the capacity for adaptation.
Dissonance 1s created,’though,‘when concepts which bave been génepally
accepted by the ﬁbpuiace are not mirrored in thelr edugational
'estab;ishments. As the schlgm becomes more pronounced, pfessure
Iroups engrgerclannéring for adjustments. '"American education has )
‘ entered the seventies confronted by pronounced crisési...
Urgeﬁt‘reforms“ln teacher education programs are warranted" (6).
Fiv? socletal moveménts héve émérged in receﬁé yearé to fuek the

reform feyer: (1) the emergence of ‘technology, (2) the’pressure for
, o . \ o \| . .
accountability, (3) the desire.for self actualization, (M) the rise of

teacher protests, and (5) the production of the pill. Fed by these

\

five flames, C/PBIE has emerged.

Emergence of tecﬁbology, Hﬁ%§s than thifty years ago television
first appeared in American homes;"A decade later both programmed learming

and computér based instruction appeared in the public school (14). The

-
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cléssroom teacher grew to expectqinproveq thaterials. Projectors,‘tapé
. recorders, and controlied readers are not uvhcommon Instructional aids.
Technology, the fruition of man's inventive natufe, had expand;d the
4’1 possibilities for teaching and learning. Yet, inumost university‘

classrooms the instructor simply lectured on.

Pressure for accountability. Once the Amerlcan public had accepted

the belief that its knowledge and skills, as demonstrated by advanced

~

technnlogy, made it far superior to any other developed nation, it was
primed for a devastating blow. When another nation "beat it" in a race
to space; Amerilcans ?elt a calamity had occurred. Those in charge of

v
the space effort became accountable for results. A like accounting was

'domanded of other institutions,:including the schools.

ihus, ar "age of accouptability" (13) was born. A presidential
address informed the nation that "Schoal administrators and school‘
\teacﬁers alike are reépoﬁsible for their performance, dnd it is in

e

thefr interest as well as In the interests of their pupils that they be held

s .

aéco&ntable” 13). Children were to be-neasufed to see how much‘"learniﬁg” had ™~
taken place. The results were to be made public, for "Schools in '
America serve and are accduntabie Qo the citizenry not the profeséionals”'

\(13). -The‘univérsity.professor was not, immune to the demands for

»
accounfability.

Desire for self-actualization: In cophter response to épciety's
rapld assimilation of technology and-accountability, a phenamen
. knowﬁ as the human petenfial movement appeared. Basic tenenps of this
movement included the belief in a proéess of "becoming" (165, the
need for éecurity and aéééptancé, and the attaimment of a posiéive

self-image. . ' . ' L :

o : g : ' | 4 o
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Schools were\criticized as being work houses, dehumanized institutions
run by the tick of the clock (18) rather than the tick of. the heart.
Students, 1t was sai?, had become objects rather than persens. The
competition produced by a traditional grading system was denounced: The pur-
pose of schools was the-development of adequate people. Therefore, teachers
were adnonished to be "more coficerned about the selves of children'(4).

Iikewlse, the teachers O were to help .children reach their full
;utentlil were to be treated in like manner by their instructors
the profes)ors in university olassrooms Institutlons which educated

.

teachers were admonlshed to, "be more concerned about the personalities
-]

and selves of teachers in,trainingU (). Mary Austin pointed out that
"the development of self-renewing teachers can be accamplished only by

\ C ’ .
seif—renewing educators" (1). - \)

Teachers protest When Flesch informed parents that their children
\

could not read (10) and then it was loudly acclaimed, that Ivan could

(19), confldence 1In the capability of America's teachers diminished.

" Researchers, after peering into over a thousand classrooms, _reported

that the teaching of reading in the elementary>school was, "medisrre |

at best" (2). .
‘With nowhere to twmn, an aggressive breed of teacher energe\.

Organizations were fonﬂed‘to demand duty. free lunches, smalle asses,

and a volce in decision making. Strikes and‘cdllebtive bargaining

dgreements fofllowed. Discontent was expressed with-the—inferiority

>

of university course content and 1ts theoretical emphasis (2).

Refusing“any longer to be blamed for the state of reading in America,

school marms retorted, '".

..our nation's schools are full of really
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good teachers‘whp were not"groduced' by teacher training institutions, but

became good teachers in the process of trial by fire in the classroom" (9).

The pill appears. For twenty-five years, the university had been
n . N
pressed to supply an increasing number of teachers to meet the needs of -
a4 growing population (17). Suddenly, the hirth rate lowered. Tt became

evident, that fewer teachers would-.soon be'needed. That Suspicisioh proved

-

) bie reality ‘when new teacher positiong dwihdled from 78,000 in 1969 to
! . % "om | )

-

19,000 just two years later (5). ’ . . ’e
, ‘ - \
Adding to the surplus were the women"teachers, in increasing e

. ~

.numbers, who married but.delayed beginnin%'families and ﬁherefone
continued to teach (17). Brave ”iibbehs” fodght.te continue:work;ng.
into adyanced stages of pregnanci, making stillﬂfewer positions ;
ayailabie. With more applicants'phét~positions, qphool.éystems couid‘
afford to be highly seliective in their hi;&hg preotiees. Compe tency

could now be demanded. .

The University Changes .|

-~

The"e f'ive societal changes did ajTect the universitx classrodm// As
£echnology ndvanced, the university professor expanded hieﬂlecture to
inelude ways to\approhriately use audio- suel:methods.' When the’public
pushed for accounLahilitx, etudents were taught 'to write behavioral objecé—‘

ives. When society preseed'fqr recognition of the indlvidual, the cdurse
. M '

bibliography was extended to include Perceiving, Behaving, Beceming (U4).

When teachers organized, the professor gave thahks that the rabble-rousers
were in the field, having had the sense to walt until after the dipldm&

to become militant When gradﬁates found no Jobs, they Were advised to

upgrade their qualifications: by taking more course work But many felt

»

these surface effects werg ﬁess than adeduate.
. . - - e

1
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The Move Toward Reform ° , )
Late in 1967 the U. S. Office of #ducatlon requested proposals
for ways to restructure teacher education programs. A handful of
institutions were commissioned to produce theoretical models. A
short time later a Commission on High Quality Teacher Education was formed

by International Reading Association's President Donald Cleland (7).

el
¢“Thils commlssion was reques(id to suggest procedures to lmprove the
s
instructyon of reading teachers (7). At a symposium conducted by thié

2

group, Mary Austin reviewed the salient features of the ten Office
of Education models (1) She concluded that among many features needing

to be incorporated in a model for the preparation of reading personnel

g

Should be individualization of instruction, behavioral objectives, and

instrdctional modules. Stanton‘and Sartain (17) voiced the Commission's

agreement.
Tere 1s no one*perfect approach to teacher education.'
However, the Commission views the modular approach |
as the most promlsing at this time when the profession
needs to move away from the conventiohal lecture
course approach. . . . ] :

T

So What 1s a Module?
4

Elam (8) defines a module as ", .a set Qf learning activities

_(with objectives, prerequisites, pre-assessment, instructional |
[ 4

activities, post—assessment and remedigtion) intended to faciliﬁate

the student’s acquisition and demon;z;ation of a particuﬂar competency "
Another compares a module to‘a map since the learner 1s pointed toward
his destination (objective), some’ good routes for getting there are
suggested (learning activities), and ways of judging whether or not

he has arri@ed (pre— and post-tests) are provided (lﬁ) The learner‘

may complete all or only part of the package S suggested learning

-
I3

.
.
: o e
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ccurrlcular needs. - : . . ;? ’ 3

Computerized Assisted Iristruction may be utilized. The limits are

'coﬁpetencies which his students have demonstrated. Those conpetencies

are no longer dependent only upon\wnat the student knows, but now

) : -8 ,
. . Shirley Hollingswgrth
activities, recelving credit for any given module simply by deﬁonstratigg - ,
‘ . & : / '
proficléncy. A varlety of modules are made -available from which thg /
student selects thoee componerits, most appropriate for his personal i
. The Module Feets Soclieties' Demands 4

.
The Module Uses. Technology <

~

/ ' “
advinees into the unlversity reading curriculun. Students may be

Instructed to view a videotape of an experienced teacher using the
Readdngs Miscue Tnventery or viewﬁa slide/tape presentation of'the
f@aﬂing experiences in a first grade claee. fhey'nny complete an
out line while l&s}ening to a tapea lecture, or_proauce a cassette : .

recordinﬁepﬁ thelr own teaching performance. ﬁhéy may engage in

micro-teaching while being vided-taped by a fellow student.

defined only by the 1ngenuity of the module writers andiavailability of

facilities.

The Module Provides Accountability
A modularized program answers marty of the'demands for account—:'p\

abflity. Theiuniversity professor“may now report the exact

include what he or she can do. The .ambiguous language of generalized

objectives is no longer atceptable (1).

The student gains from such accountibility. He knows exactly

what 1s exﬁeezed,fthe conditions under which the behavior is




.Instruction. The "mounting charges of irrele&ance” (6) are no longer °

. » | 9
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~

expected, and how he will be evaluated. 1In some modular progfams he

is -also requested to assess each module's effectiveness, feeding back to -

the'writeré questions ralsed, areas lnadequately covered, test items ’

which seem invélid. He 1s held responsible for hils own time schedule
and for hils owﬁichoice of course content. - The student is requirea to

share "in the Fespohsibility of becoming a proficient teacher of reading.

The Module Prgmotes Self—actualization ‘ - - ' .

Self—actuaiiéation inplies self—diréction by the student in his
own learning with more oppoftunitiés for cholce, mére active envoIQement,
and mo;e individualVreséonsibiiity for learning (4). The mo@ulari?ed
proé?mn is the epitore of tﬁis type of individualization. &be stugent

may complete his program in elght weeks'or sixteen. He chooses émong -

alternatives when deciding how best to meet an objective. His interests,

his abilities, and Q}s experiences are the criteria for his personal course
plan. The module provides a truly, ".nprecedented humanization of teacher

education" (1).

The Module Answers Teachers' Protests . :

>

The fact that teachers.are volcing dlscontent wlth their 2N
preservice preparation is ne threat to the professor using modularized

applicable. Content and process are equally present in the modules.

[y .

For instance, not only is the student required to "know how" to record °

miscues on @ worksheet, but 1s reéuiredvto "show he can'" by recording
during, a taped presentation. Knowledge 1s now inmediately related to
practice. .

Since theoplanningffor and the writing of modules are frequently

)
the jeint efforts of indivitiuals from several disciplines: university

o~
I




y9

-logical'to assume that they will be looking for those educators who

- : a _ Shirley I%Igllingsworth
professbts; students, persornel from local school districts, and,
occasionally.a parent, if a grow or individual wishes to'”gripe” he+
is proﬁptly esked to Join in the work. Proéuciné modules, keeping them .
up;to—déte rewrlting using student suggestiens adding additional
alternate learning strategies, eliminating anbiguities in _test items—
all answer the criticism that the prgteseor has falled to respond to

change and teacher needs

The Module Provides a Partial Solution to the Problem of' Fewer Jobs

With fewer positions now available public school officials can be
?

highly selective in theilr choices of teachers to employ. It 1s only

14

have not only displayed@%dequate bgckground knowledge for teaching but

who have also demonstrated that they can perform competently.
Furthermore, if competency i1s made the basis of contradt renewai; it, is

highly probaplytthét many more teaching spaces will become available to

thoseﬂ??oviding proof of their-capability. "The g%owing demand for

self-regulation within the teaching profession..." (6) 1is now'a clear

poséibility. , .
i Conclusion

Almost fifteen years have passed since the first clarion cry .
rpused the reading profession from its comp lacency. Its shrill tones

“

brought forth response from like-minded teachers and administrators

b Y

1 . ) N
© across the nation, TIts strain was: captured by+elected officials.
|

Diiigent reformers withiﬁ the professTon toll to;brihg into héiwmny

thg old 1Institutional forms and the new Socletal deménds. "We have
@ . N : . .

v

come a long way; but we have far to go"(2). The future is in the planniﬁg"

stages. .
- _ "
11
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